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Carruthers & Young, 2007).  Internships and practica are just two examples of service-
learning that are already in place in a number of degree programs.   
 
Service-learning enhances skills such as critical thinking, communication, teamwork, 
problem-solving, time management, leadership, research skills and analytic skills (Gray, 
Ondaatje, & Zakaras, 1999).  These types of projects could also enhance a student’s 
ability to enter the job market (Young, et. Al, 2007).  Service-learning is not new to 
UTSA and was coordinated by Student Activities at one time.  In 2005, Student 
Activities conducted a retention research project of all service-learning students over 
the previous five years (n=648).  The results are impressive.  The average GPA for 
students who were enrolled at that time and had participated in service-learning was 
2.92.  The average cumulative GPA for all undergraduates for the same time period is 
slightly lower, ranging from 2.71 to 2.78.  More importantly, however, the graduation 
rate for students involved in service-learning was 92% while the graduation rate for the 
University ranged from 23% to 30% for the same time period.  In addition to the 
benefits to the student’s academic performance and likely increases in graduation rates, 
service-learning will also benefit the community at large and enhance UTSA’s 
community engagement. 
 
Therefore, each student should be required to complete a university specified number 
of service-learning clock hours.  Colleges and departments will determine the particular 
experiences appropriate for their discipline.  In order to implement this 
recommendation, University resources and support must be provided for programming 
coordination and oversight, staffing student tracking, and communicating with the 
community at-large.  This support could be provided by the Inclusion & Community 
Engagement Center or the Teaching Support Center.  
 

4.  FRESHMAN INTRODUCTION TO COLLEGE/COMMON EXPERIENCE.  
Each student should be required to participate in a common introductory experience 
when they first enroll at UTSA.  This required common experience would augment but 
not replace the freshmen seminar opportunity.  Even though this particular requirement 
would involve additional funding and development, the Committee feels strongly that 
this experience should be seriously considered, as it will facilitate a smooth transition to 
UTSA for students new to UTSA. 
 
The Committee proposes a modified freshman seminar experience that includes the 
elements of the common experience and an introduction to college.  While it will not 
meet all of the objectives of the existing freshman seminar experience, it would offer the 
introduction students need as they first enter UTSA.  This particular requirement could 
take place during Roadrunner Days (first week of class).  Possible concepts include the 
following: 

a.  Common Reading or Common Movie (themed or based on one or more of the 
six knowledge and skills) that students read or view during the summer prior to 
their initial enrollment. 

b. Two-hour seminar during Roadrunner Days taught jointly by Student Affairs 
and Academic Affairs.  The purposes of the seminar would include, but not be 
limited to: 

i.  discussion of the common reading or common movie and how it relates to 
the theme or the six knowledge and skills. 
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ii. presentation of basic “introduction to college” concepts that build on 
information given to students during orientation 

 
5.  ONLINE INFORMATION MODULE.   

Each student should be required to complete an online information module prior to 
attending UTSA or within the first semester at UTSA.  In many cases, students are 
overwhelmed by information presented during freshman orientation.  How can we 
facilitate student retention of information regarding important resources such as 
financial aid, academic advising and registration?   How can we foster awareness of the 
resources available to them for tutoring, counseling and health?  
 
We propose an online tutorial reiterating this information with a brief test at the end of 
the tutorial.  This particular tutorial could engage the students and include many of the 
technological tools such as YouTube, MySpace, etc. that are commonly used by students 
entering UTSA.   Several universities offer this information online with a positive 
impact on students’ ability to navigate the university their first year.  This particular 
online requirement could also be part of the common experience and provide an 
opportunity to gather baseline data regarding students’ understanding level of the six 
knowledge and skills when they enter UTSA.  (See the University of Louisville online 
modules at http://www.s4.louisville.edu/stomp.) 
 
RECOMMENDATIONS FOR UNIVERSITY OPPORTUNITIES.   
UTSA must be intentional in providing opportunities for students to participate in 
activities, programs and services to gain the six knowledge and skills identified in this 
report.  While we cannot require participation, the availability of innovative programs 
and activities that provide different groups of students the opportunity to further 
develop the appropriate knowledge and skills will enhance students’ overall campus 
experience.  UTSA already provides opportunities for students to gain many of the 
skills identified, but how can we provide more opportunities for a wide variety of 
students who cross our path?   
 
A large and consistent body of literature indicates that student involvement on campus 
leads to increased retention and graduation (Astin, 1999; Habley & McClanahan, 2004; 
Kuh, Schuh, Whitt et al., 1991; Pascarella & Terenzini, 1991; Tinto, 2002).  Astin (1999) 
describes several types of involvement, including on campus living, fraternity and 
sorority affiliation, academics, student-faculty interaction, athletics and organizations 
such as student government.  These experiences positively affect students’ emotional, 
intellectual, social, and interpersonal development by allowing them to work together 
and negotiate, manage conflict and lead others (http://education.stateuniversity.com, 
2008).  In addition, Kuh, Schuh, Whitt and associates (1991) indicate that students who 
get involved with on campus activities are loyal to that institution.  
 
How can we be intentional about the student services that model and demonstrate the 
knowledge and skills?  Not only must our programming be developed to address the 
six knowledge and skills, but the staff must also model and demonstrate them.  
Students encounter many opportunities to gain knowledge and skills during their 
academic career.  Following are a few highlights that should be created or expanded to 
enhance this experience. 
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1.  PROVIDE AN ONLINE “GO-TO” PLACE FOR INFORMATION  
How do students access important information about events, activities, programs and 
services at UTSA?  The university is currently developing a portal to provide resources 
for this effort.  In addition, there should be a procedure for enhanced communication 
across campus to identify and advertise campus events and provide notifications to 
students.  If we provide one place online for everything on campus, we will contribute 
to a strong sense of community with our students.  We will thereby provide students 
and employees the right information at the right time.   
 
2.  PROMOTE GREENING OF THE CAMPUS 
It is part of our civic and social responsibility to take care of our environment. To that 
end, we should take the opportunity to model the development of recycling and other 
“greening” responsibilities on campus and, where possible, encourage students to 
participate in these efforts.  The committee proposes the development of a university 
campaign that focuses on ways we can protect our environment.  In addition to 
modeling qualities of good global citizenship, this would also provide service-learning 
opportunities for students.  
 
3.  OFFER CO-CURRICULAR TRANSCRIPT DEVELOPMENT 
The co-curricular transcript will assist students in developing their resumes for the 
future and encouraging involvement outside the classroom.  By implementing a co-
curricular transcript, students will be able to document their involvement in on-campus 
and off-campus organizations, volunteer activities, regional and national conferences 
and seminars, as well as leadership training.  Using UTSA’s Banner system, students 
would report their co-curricular activities to the Office of Student Activities and the 
information would be verified and entered by professional staff members.  The 
development and integration of the co-curricular transcript will encourage students to 
participate in extra-curricular opportunities and provide an avenue for them to share 
that information with future employers and graduate programs.  
 
4.  ENHANCE WELLNESS PROGRAMS 
The university has already committed to increased wellness opportunities through the 
Campus Recreation facility.  However, additional programming must be developed to 
further enhance wellness and assist students in becoming more personally balanced.  
Such programming has important life-long implications for students in that they 
become better equipped to address the challenges to the mind, body, and spirit.  To that 
end, we must provide information and opportunities to help them improve their quality 
of life as well as the quality of their impact on others. 
 
5.  ENHANCE LEADERSHIP PROGRAMS 
UTSA currently has many programs available to students for leadership development.  
For example, LeadUTSA is a program in the Office of Student Activities that supports 
the annual Leader Summit, the Student Leader of the Month awards, the Student 
Leaders Luncheons, and the Distinguished Speaker Series.  Leadership development is 
also a core component of training for Resident Assistants, Orientation Leaders, and 
Ambassadors.  In addition, the Recreation Center and University Center makes 
leadership development a part of student staff training.  While many opportunities for 
leadership development exist, the Committee feels strongly that leadership 
development must also be infused in all facets of student life.  The infusion of 
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leadership development should occur through the curriculum within courses, student 
organizations, consequent advisor training, and in every interaction a student has with 
faculty and staff.   
 
6.  EXPAND WORK-STUDY/COMMUNITY SERVICE 
Many UTSA students must work while they attend school.  Statistics show that students 
who work on campus have increased retention rates as compared to those who are 
employed in the community (Pascarella & Terenzini, 2005).  UTSA receives federal and 
state funding for work-study opportunities and provides additional institutional work-
study funds to enhance the programs on campus. Additional federal funding is 
available to the University for community service jobs.  Therefore, the work-study 
program should be expanded to include several community service opportunities both 
on and off campus. 
 
7.  EXPAND MENTORING/PEER LEADER PROGRAMS 
Along with the expansion of leadership programs, we must develop additional 
mentoring and peer leader opportunities for our juniors and seniors.  We currently 
provide various opportunities for peer leaders to serve in the freshmen seminar courses.  
An enhanced program not only provides mentors with a high quality experience and 
enhanced leadership and organizational skills, but it also provides an immediate peer 
resource to freshmen.  That connection is vital to the success of our students.  Peer 
leaders and mentors will engage in activities that will stimulate the desire in the 
students to affect positive change, which in turn will provide an opportunity for them 
to become transformative leaders in our society.    
 
8.  EXPAND NON-TRADITIONAL & COMMUTER STUDENT PROGRAMMING 
While the University is moving to a more residential, “traditional” campus, we must 
not overlook the needs of our non-traditional and commuter student populations.  We 
still see a large of number of students who do not meet the definition of “traditional”.  
As indicated in the introduction of this report, our freshman population primarily 
consists of the average age student (18.6 years).  However, our junior and senior 
population ranges in age from 24-27.   
 
Almost 90% of undergraduates live off campus.  These statistics indicate a need to 
provide programming for non-traditional age and commuter college students.  Could 
there be an office on campus that provides specific programming and services to these 
students?  Can the University provide additional support for non-traditional students 
such as computer training or other services, to facilitate their adjustment to and 
assimilation into the college milieu? 
 
9.  REVISE &/OR EXPAND STUDENT SERVICES 
There are many ways to expand services.  For example, the university should explore 
enhancing information on the web.  Optimum use of technology will provide students 
access to needed information 24/7 and the opportunity to take care of university 
business online as opposed to coming into an office.   
 
In addition, we must carefully consider increased hours of availability during specific 
times of the year.  An evaluation of student traffic flow in various student services 
offices across campus would provide data regarding peak usage times and help identify 
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the support needs of the community.  It could be more beneficial for UTSA services to 
provide extended hours during pre-registration and prior to the beginning of classes 
rather than the “skeleton crew” days between semesters. 
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VI.  CONCLUSION 
 
This is an especially exciting time for UTSA.  The decisions we make today are 
particularly important as they have implications for years to come.  Implementing a 
plan that achieves the right balance between access and excellence will provide students 
with the educational foundation they need to contribute to tomorrow’s society.  Given 
the complexities of these decisions and the potential impact on people’s lives, our 
decisions must be thoughtful, reflective and based on objective data. 
 
This report provides a variety of recommendations for revisions to the curriculum along 
with proposals to enhance the overall undergraduate student experience.  In addition to 
the recommendations put forth in Sections IV and V, the Committee generated and 
discussed other ideas not included in the body of this report.  At the request of the 
Committee, a list of additional ideas is included in Appendix H. 
 
While most proposals and recommendations presented in this report are directly 
related to one or more of the three themes in the University’s Strategic Plan, some 
address other complexities involved in a college education.  Some of the concepts 
presented may require a new way of thinking about how we develop and implement 
programs and services for our students.  Ultimately, we are suggesting an 
organizational culture shift that will move UTSA into the future and facilitate the 
realization of our vision:  To be a premier public research university, providing access 
to excellence and preparing citizen leaders for the global environment.  Toward that 
end, we must be intentional about how we develop programs and services and how we 
support our employees so that we can provide students with a solid foundation for 
excellence. 
 
It is anticipated that in Fall 2008, the new standing Committee on the Undergraduate 
Experience appointed by the President and the standing Committee on Undergraduate 
Academic Issues appointed by the Provost can begin to discuss the recommendations 
delineated in this report and, in collaboration with UTSA administrators, faculty, staff 
and students, develop plans for their implementation. 
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APPENDIX A 
DEMOGRAPHIC DESCRIPTION OF UNDERGRADUATE STUDENTS * 

 
*  Data Source:  Office of Institutional Research. Unless noted otherwise, all data were drawn 
from the Fall, 2007 semester. 

 
Table 1.  Classification 

 #  %  
Freshmen  7,567  26.5  
Sophomore  4,560  16.0  
Junior  5,196  18.2  
Senior  7,382  25.9  
 24,705 86.6 
Post-Bac  329  1.2  
Masters  3,049  10.7  
Doctoral  450  1.6  
Total  28,533 100.0  

 
Table 2. Residence Category 

 # % 
Bexar County  11,514 46.6% 
All Other Texas Counties  12,181 49.3% 
Other State in U.S.  541 2.2% 
Student from Outside U.S.  469 1.9% 
Total  24,705 100.0% 

 
Table 3.  Gender 

 #  %  
Female  12,709 51.4  
Male  11,996 48.6  
Total (Undergraduates)  24,705 100.0  

 
Table 4.  Ethnicity 

 #  %  
African American  1,971  8.0  
American Indian or Alaskan Native  115  0.5  
Asian or Pacific Islander  1,458  5.9  
Hispanic  10,889 44.1  
International  531  2.1  
Unknown  0  0.0  
White  9,741  39.4  
Total (Undergraduates) 24,705 100.0 

 
Table 5. Course Load: Part-Time Vs. Full-Time 

 #  %  
Part Time  5,926  24.0  
Full Time  18,779 76.0  
Total  24,705 100.0  
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Table 6.  First Generation College Graduates 
Term % 
Fall 2007 51.6 
Fall 2006 46.5 
Fall 2005 47.6 
Fall 2004 55.0 (estimate) 
Fall 2003 57.5 

 
Table 7.  Living On Campus vs. Off Campus 

 % On Campus % Off Campus 
First-time Freshman Class 43% 57% 
All Undergraduates 12% 88% 

 
Table 8.  Undergraduates Who Transferred 

Classification N % Average SCHs Transferred 
Freshmen 2,589 10.5% 8.2 
Sophomore 3,313 13.4% 24.5 
Juniors 4,414 17.9% 44.4 
Seniors 6,647 26.9% 58.3 
Total 16,963 68.7% 40.45 

 
Table 9.  Age 

Age Range Freshmen Sophomores Juniors Seniors  
Under 18 545 31 2 0  
18-19 6318 1491 129 22  
20-21 448 2103 2223 876  
22-24 108 512 1554 3099  
25-29 87 233 710 1773  
30-34 25 78 256 665  
35-39 13 39 150 408  
40-49 18 61 135 398  
50-64 5 11 37 137  
65 and over  1  4  
Total by Class 7567 4560 5196 7382 24,705 
Average Age 18.6 21.1 23.8 26.8 22.6 

 
Table 10.  Semester Credit Hours:  Non-Tenure-Track Faculty Compared to Tenured & 
Tenure Track Faculty 

 Level Non-Tenure 
Track 

Tenured-Tenure 
Track Combined 

Total % NTT 

UTSA Total Lower Division 143,452 53,063 196,515 73% 
 Upper Division 52,062 43,457 95,519 55% 
Total SCH  195,514 96,520 292,034 67% 

 
Table 11.  Hours per week employed while enrolled at UTSA – Fall 2007 & Spring 2008 

 N % 
Usually not employed  209.0 23.7% 
Usually employed 1 – 10 hours per week 59.0 6.7% 
Usually employed 11 – 20 hours per week 206 23.4% 
Usually employed 21 – 30 hours per week 291 33.0% 
Usually employed 40 or more hours per week  117 13.3% 
Grand Total 882  
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APPENDIX B 
LIST OF KNOWLEDGE & SKILLS 

 
In order to be successful in tomorrow’s world, the graduating senior must be able to: 
 

1. effectively use oral, written, presentation, and listening skills to communicate 
and interact with others   

 
2. use quantitative reasoning 

 
3. evaluate information and apply it to problem-solving and research 
 
4. understand the implications of cultural differences and global issues 

 
5. demonstrate an understanding of ethical behavior, leadership,  and personal 

responsibility   
 

6. appreciate the liberal arts, the aesthetic experience and the creative process 
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APPENDIX C 
RECOMMENDATIONS FOR CHANGES TO THE CURRICULUM 

 
1.  Writing Requirement 

a.  Upper Division Writing Requirement for all Programs   
b.  Resources to Support Student Writing Requirement   

 
2.  Undergraduate Curriculum 

a.  Evaluation of Undergraduate Degree Programs 
b.  Evaluation of Core Curriculum  
 

3.  On-Going Oversight:  Standing Committee on Undergraduate Academic Issues  
 
4.  Support for Quality Instruction 

a.  Tenured & Tenure-Track Faculty   
b.  Part-Time Faculty   
c.  Full-Time Non-Tenure Track Teaching Faculty   
d.  Necessary Support  
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APPENDIX D 

PROPOSALS FOR TRANSFORMATIONS TO ENHANCE THE OVERALL EDUCATIONAL 
EXPERIENCE 

 
RECOMMENDATIONS FOR UNIVERSITY REQUIREMENTS. 

1. Evaluation of Student Interactions.   
2. On-Going Oversight:  Standing Committee on Undergraduate Experiences. 
3. Service-Learning.   
4. Freshmen Introduction to College/Common Experience.  
5. Online Information Module.   

 
RECOMMENDATIONS FOR UNIVERSITY OPPORTUNITIES.   

1.  Provide an Online “Go-To” place for information  
2.  Promote Greening of the Campus 
3.  Offer Co-curricular Transcript Development 
4.  Enhance Wellness Programs 
5.  Enhance Leadership Programs 
6.  Expand Work-Study/Community Service 
7.  Expand Mentoring/Peer Leader Programs 
8.  Expand Non-Traditional & Commuter Student Programming 
9.  Revise &/or Expand Student Services 
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APPENDIX E 
EVALUATION OF UNDERGRADUATE DEGREE PROGRAMS 

SAMPLE 
 

College: ______________________________ 
 

Department: __________________________ 
 

Program: _____________________________ 
 

Dept Chair: __________________________ 
 

Directions:  The purpose of this evaluation is to obtain an overview of undergraduate 
degree programs and the University’s current coverage of the list of identified 
knowledge and skills. Through the lens of the list of knowledge and skills, answer each 
of the questions below for each undergraduate program in your department.  What 
knowledge and skills are addressed in the program requirements?  Include only those 
courses that are required in the degree program.  (A separate evaluation is being 
conducted for the Core Curriculum.) 
 
Keep in mind that each program has its own foci.  Therefore, some areas of knowledge 
and skill will be thoroughly addressed, some will be briefly touched upon, and others 
may not be addressed at all.  
 
1.  Using the chart below, indicate which of the knowledge and skills are emphasized in 
the degree program.  

It is a focus of one or more required courses.  Developing this knowledge and 
skill is a primary purpose of the course or necessary for successful completion of 
the course.  List the course prefix, number and title and include a brief (1-2 
sentences) explanation of how the knowledge and skill is addressed. 
 

2.  Using the chart below, indicate which of the knowledge and skills are addressed but 
not a primary focus of the course. 

Material is introduced or builds on pre-requisite knowledge but it is not the 
focus of the required course. 
 
Is this level of coverage appropriate for this program/course?  (Yes or No)  
  
If no, how and when might a revised focus be accomplished?  I.E.:  Course 
description will be revised to emphasize X in next catalog cycle – OR – An 
assignment will be developed next semester to include X, Y, and Z.   

 
3.  Using the chart below, indicate which of the knowledge and skills are not addressed 
at all.   

The knowledge and skill is not addressed in any way in any required course. 
 
Is the absence of coverage appropriate for this program? (Yes or No)   
 
If “yes”, are students obtaining this knowledge and skill in other parts of their 
curriculum (i.e.: core curriculum or support work outside the department)?  
  
If “no”, how might this knowledge and skill be included in future revisions of 
the program?  What course descriptions &/or requirements might be revised or 
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developed to address this omission?  When might these revisions be 
implemented? 

 
4. Finally, provide a list of undergraduate courses (prefix, course number and title) 

that include a service-learning experience.  (See the definition of service-learning 
below.)  Indicate whether the service-learning component is optional or required 
and provide a brief description of the service-learning experience. 

 
Service-learning defined. Within the classroom setting the students learn about 
particular theories and then apply them to real life situations through experiences in the 
community.  Service-learning is different from volunteerism and community service in 
that it requires the process of reflection.  As students participate in the service-learning 
experience, they engage in critical reflection via assignments and/or activities such as 
class discussions, journals, or term papers. 


