1
27

	Reading Skills

For College Students

Supplemental Text for

Non-Course-Based Instruction

Reading Review for TASP
University of Texas at San Antonio

Instructor:  Karen Roth

Tomás Rivera Center for Student Success

UC 1.01.02

210.458.4694
Fifth Edition




Contents

   Page


     Topic

3     
Four Steps to Success

4


          Note Taking

8      Raise Your Test Scores

11 Raise Your Grade Through Classroom Interaction

12 How to Have an Enjoyable Talk With Your Teacher

13 Words and Phrases

14 Main Idea

21



Writer’s Purpose and Meaning

24 How To Analyze a Reading

26                          Assessing the Usefulness of a Source

27                          Managing Your College Reading

28                          More Strategies for Managing Your Reading

32 Homonyms and Hard-to-Spell Words

33 Commonly Misspelled Words

35



Vocabulary for TASP

Four Steps to a Successful Semester
Step 1— Attend all of every class


Don’t go late

                      Don’t leave early

                      Never miss class, period.

Step 2 – Read text assignments BEFORE each class


This helps you keep up with the lecture



It improves your understanding of the subject



It helps you take better notes

Step 3 – Revise your lecture notes the same day you take them 



This improves your memory  by 400%



Fill in the blanks you left as you wrote

                      Look up difficult terms

   

Show the main ideas and the supporting details

Step 4 – Study 4 hours each day


This includes the time you spend revising your notes



Use the time between classes; don’t go home



Find a really good place to study



Guard against interruptions

Additional things to do when you study
Attack your books

Preview the chapters; write notes in the margins; estimate possible test questions; draw timelines; make your own charts and maps; use colors; discuss ideas

Revise your lecture notes

Rewrite; add; correct; organize; estimate possible test questions; compare with other peoples’ notes; work any homework problems assigned 

Get organized/ get serious

Carry and use a planner; go to all classes; keep organized notebooks; join a study group like SI

Use Learning Assistance   (UC 1.01.02, 458-4694)

Study groups; individual tutoring; study skills workshops; Supplemental Instruction; computerized study programs; evening hours tutoring

	Plan your time.   

Successful students generally find that they need to study  for four hours each week day and four hours total over the weekend. Fill in your class times, study times and work times on the attached weekly schedule. Are you being realistic about the amount of studying you will have to do to succeed in your schoolwork? Do you need to make changes at home or at your job in order to have time to study? Think this through and change your schedule now if necessary.

Keep in mind that just staring at a book is not studying. Use the study strategies offered in this packet in order to stay focused and comprehend what you are learning.




	Follow through during the semester. 

For many students, this is the critical step that determines what their academic outcome will be. Now that you have changed your schedule, organized your finances, and planned your time, set yourself up for success. Adopt a plan to help yourself by using new study strategies, attending Supplemental Instruction, contacting Career Exploration, and checking out campus Registered Student Organizations which interest you. The more you do to keep yourself involved in your education, the more likely that you’ll do well this Spring.




Why take notes? Often you can download an instructor’s lecture outline from a website. 

The answer is that taking notes will help you focus on the topic and improve your understanding. You will comprehend and remember better if you actively engage in taking notes during the lecture. If you have good notes, you can study much more easily for a test.  What follows is a simple method for writing very effective notes. 

Effective Notetaking

Before class: 

Have the right materials. A separate notebook with plenty of paper is recommended for each course. Always have pens and pencils. Prepare a few pieces of paper for your notes.

Do what you can to improve mental and physical alertness. Fatigue, hunger and thirst all affect your mental ability. Get a snack or drink if you need it. Chew gum if that helps you stay awake.

Be a little early so that you can get a good seat. Sit up close so that you can clearly see and hear the instructor. Sit away from anyone who tends to talk or be distracting.  A seat towards the front of the room will help you stay more alert and focused.

Warm up your brain  by looking over the previous lecture. What were the main topics? Can you remember the relevant details? Was any concept not clear to you? 

Look over the reading assignment relevant to the lecture. Look for main ideas, new technical terms, famous names, etc.

Develop an attitude of being ready to listen and take notes.

During class:

Plan to use a system for your note-taking, such as the Cornell system.

Listen and watch for the main points of the lecture. Label them clearly. 

Resist distractions, emotional reactions or boredom. 

If you find yourself spacing out, space back in. Practice being able to stay focused on the speaker during the entire class time, without daydreaming at all. You can develop this ability even if you have had difficulty in the past. 

	Instead of closing your notebook and getting ready to leave early, listen carefully to the information given during the last few moments of class. Summary statements can be very helpful for highlighting and understanding the main points. Sometimes homework assignments and test or quiz information will be given right at the end of the session. Don’t miss the most valuable minutes of the hour.




After class:
Clear up any questions you have about the lecture by asking either the teacher or classmates.

Review your notes, filling in missing points or information from your textbook or other sources. Sort out the main ideas from the details. Correct your spelling and write out your abbreviations before you forget what they mean. Use colored pens or markers to highlight items you consider especially important.  Note with a star or asterisk any information that your teacher particularly emphasized—it could become a test question. 

Keep a list of questions that you have about the material. If you do not understand a term or a concept, write it on the list. As the course goes on, get answers to each question by asking the teacher or looking it up. Often, when a teacher gets around to saying, “Are there any questions?” our minds go blank if we didn’t write down questions at the time.

Use a note-taking system to keep yourself organized.
The Cornell system is easy to use and very effective for reviewing and quizzing yourself over the material. 

1)  Draw a line down the left side of your paper, about an inch away from the red-line margin.

2)   During class, write all your notes on the right side of your line. Leave the left side blank. If at times you can’t keep up with the teacher’s speed, leave yourself a large blank space on your paper that you can fill in later. This will help you remember that you missed something.

If you have a question about the material, put a large question mark that you’ll notice later.

3)   As soon as possible after class, review your notes. Research demonstrates that students who review their notes immediately after a lecture remember much, much more (400% more) than students who do not.  Underline main points and special terms. Write out some of the words you abbreviated, if you think that you might forget what they were. Fill in any missing information by asking other students or looking it up in your text. Then, on the left side of your line, write in the main ideas and special details of the lecture. 

4)    If the material is really difficult for you and you need extra help to understand it, rewrite and reorganize the material from your original notes onto another sheet of paper. You will understand better as you rethink, reread, and rewrite the information. This takes time, but you will internalize and remember the concepts better by going over the material again. 

5) Now, when you need to review for a test, you can cover the right side of your paper and quiz yourself over the main points and terms that you need to know for the test. You will find out right away what you remember and what you don’t. Mark the items you need to study and review them until you know them. In this way, you save the time of writing out separate test review notes. Also, this will help you practice recalling and explaining to yourself the topics which are more difficult for you to remember. By doing this, you’ll be able to recall them better during the test.

--on the next page is an example of Cornell notes--

	Absentee owners

Potato famine

Emigration

Irish Home Rule Movement

         ---Charles Parnell 

Eamon de Valera

Sinn Fein Party

Eire
	                                                                          History

                                                                           Sept. 14

Under Eng. Rule, Ire was divided into large estates—     absentee owners---farmed by Irish peasants

Potatoes introduced after 1800—grew rapidly

--Potato famine because of a fungal disease  ???

--Everybody had become too dependent on potatoes—--     cheap food

W/o them everybody starved

Over a million died

Many left Ireland (emigrated) 

about ½ the pop. either died or emigrated.

The Irish wanted to rule themselves instead of being ruled by Eng

1870 Irish Home Rule movement

Charles Parnell led it

 ---an Irish member of Parliament

1914—finally granted---big fight over it

Catholic Irish wanted home rule

Protestant Irish didn’t

WW I

1919 --  Eamon de Valera set up the Sinn Fein Party
  and set up a government

1937 --- Irish Free State renamed itself Eire



Raise Your Test Scores

Are you good at taking tests? If you tend to develop test anxiety or if you feel that you score low on tests when you actually know the material well, you may be able to improve your scores by looking over the following information and making some changes in your test-taking routine. This handout will focus on three crucial areas of test-taking: preparation, attitude, and test-taking strategies.

	Preparation:

The only way to prepare for a  test and to be certain that you know the material is to learn the material, and that can’t be done overnight. Look over the following checklist and notice anything that you are NOT doing. If you are doing these things, great—if not, start doing them  now to improve your test score as much as possible when the actual day of the test arrives.

Test Preparation Checklist:

1. Attend every class

2. Review / rewrite your lecture notes every class session

3. Regularly attend study groups such as SI when possible

4. Read the textbook material before you go to the lecture on the subject

5. Read all the handouts assigned or recommended by the teacher

6. Make charts, graphs, or flash cards, depending on how you need to organize the material

7. Develop a list of questions—things that you don’t understand and items that you think are going to be on the test. Get answers to the questions that you don’t understand, either in your study groups, in class, or in a conference with the teacher. Use your possible test questions for review.

8. Avoid last-minute cramming

9. Gear up for the test with a good night’s sleep and a nourishing meal or snack before test time.




The last item may seem unnecessary to you, but it’s important. Your brain doesn’t work as well if you are fatigued or stressed. Some stress may be unavoidable—illness and flat tires are part of life—but control as much of your life as you can on test days. You will be much more likely to recall what you’ve learned if you are rested and ready.

 Along the same line of thinking, plan out what you’re going to eat and drink before the test. Muscle cells need protein, but your brain cells run on sugar. If your blood sugar is low while you are testing, your brain will not function up to its capacity. You want full capacity! Plan to eat before you start, and if a test is going to be particularly long, you might keep some candy with you to snack on while you work. 

Contrary to many students’ beliefs, an extra shot of caffiene will not improve your test-taking ability very much. Caffiene may help you feel more alert, but it doesn’t support the brain functions as blood sugar does, and it will never take the place of adequate preparation. If you don’t regularly drink coffee or cola, don’t load up right before a test. 

If caffiene could help us score better on tests, we’d all be scholars.
Your Attitude Can Change Your Score

     Many students score low on tests because they dislike them and can’t wait to get through the ordeal and out of the room. This can lead to choosing wrong answers just to be done and relax.  Often, simply slowing down, considering each answer carefully, and being patient and persistent with every question can raise your score by a few critical points. You need stamina and  endurance to score your best on a test. Use the test-taking strategies which are offered in this handout. Just like an athlete approaching a big game, stay  focused and don’t let any opportunities to score get by you. 


Consider these scenarios:

# 1.  Let’s say  you are taking a test with 45 multiple–choice questions. You feel good about 25 of your answers, and you marked 20 to go back to.

If you are nervous,  not focused and not using any test strategies, your feelings of anxiety and frustration rise. For each question, you look over the possible answers A, B, C, or D, but somewhere between reading B and C, you just give up. It just seems too hard to figure out all the words. You heard somewhere that  teachers tend to make C the correct choice, so you fill in the C answers most of the time, unless you see a phrase that looks good in one of the other choices.

What is happening here is that you are guessing. This can lead to disastrous results. If you have 25 points correct, and guess at the remaining 20, the law of averages rules that you will guess the right answer about 1 out of 4 times (because you have 4 choices possible for each answer). That’s about 5 right answers, then, IF you’re lucky. 25 + 5=30, and 30 out of 45 = 67%. Just barely failing.

Now, if during the same test you are focused and use strategies for answering each question, look at the difference in the final score. Let’s use the 45-question multiple choice test scenario again.

#2.  You feel good about 25 questions, and you have gone back to answer the other 20. You read each  question carefully. You read the four possible choices carefully. Usually, you can eliminate two of the possible choices by logic or by recalling the material that you know. Now, perhaps you are still undecided about the other two answers. Finally, you make your best guess between the two. 

Now, look at the numbers. You’re still guessing to some degree, but now you are guessing between 2 possibilities instead of 4, and the law of averages predicts that you will probably get about 10 answers correct out of the 20 that you work through. Now your score looks like this: 25 + 10 = 35, and 35 out of 45 = 78%. You just raised your test score more than 10 points by changing your approach to taking a test.


***** Also, while testing, be aware of any negative statements you are telling yourself, such as “I’m failing” or  “this test is too hard for me.” Remember your strategies, and continue working the questions. Do not be concerned about what other students do—some people work quickly and leave early; some people don’t. Work at a speed that’s comfortable for you. *****

Strategies For Taking Tests

Multiple-choice tests:

*Answer questions in your head before looking at the answers. This helps you eliminate wrong choices.

*Mark questions you aren’t sure of and come back to them later.

*If you are guessing between choices, these tips may help:

---eliminate any wrong answers and guess between the two best possibilities.

---if the answer calls for sentence completion, eliminate answers that would not form        grammatically correct answers. 

*If a  test item seems unclear—for example, if a question can be taken to mean two different things—ask for clarification. Even the best teachers can write an unclear test question. 

True-False Questions:

*Look for qualifiers such as “all,”  “most,” “sometimes,” “never,” or “rarely.” Absolute qualifiers such as “never” or “always” generally indicate a false statement.

*Names, dates, and places are often used as the key to make a statement false.

Open Book Tests:
*Prepare thoroughly for these tests; they are almost always the most difficult tests.

*Write out any formulas or important facts you will need on a separate sheet of paper.

*Mark important pages of your textbook with tabs, so you don’t waste time flipping through the pages.

Essay Exams:
*Read all the questions first. Jot down any key ideas that occur to you as you read the   questions.

*Notice and underline key words in the questions that give you a clue to what is expected in    the answer. Words such as “define,”  “compare,”  “contrast,”  and  “explain”  require different ways of answering.

*Plan the amount of time you can spend on each question based on the difficulty and the number of points you will get for it.

*Answer the easiest questions first.

*Answer all questions. If you don’t know the precise answer, try to write a closely related one.

*Leave enough space between questions to add any more information you may recall while you work on other parts of the test.

*Be neat and legible. If time permits, review your answers for grammatical errors, spelling, and legibility. Teachers tend to give higher grades for neater handwriting.

Problem Exams:
*Write down formulas, equations, and rules before you begin working on the test.

*Work the easiest problems first.

*Show all work; label your answers.

*Check your answers if  time permits.
*If the material is hard for you, use all the time allotted to work  problems carefully and check them. Don’t rush through.

Raise Your Grades Through Classroom Interaction


Do you enjoy class? Are you one of the students who joins in the discussion? Some students are comfortable in this situation and others are not. However, teachers expect students to participate in classroom discussions, and grades can rise or fall according to how students interact with others. Here are some typical teachers’ standards for grading classroom behavior.  Read these over and raise your grades by strengthening your classroom presence. 

Listening
Best:  Student pays attention and takes notes. The student responds to information or comments from others. The student is able to overcome distractions and stay on topic.

Average:  Student generally pays attention and offers some comments about the topic under discussion, but sometimes is distracted or doesn’t comment at all.

Poor to Negative: Takes no notes. The student appears uninvolved in the class. Comments indicate that the student has not been listening. The student may distract or discourage others by verbal or non-verbal communication in class.

Discussion  

Best: The student voluntarily brings out information from the text or from relevant personal experience. The student’s comments make connections with the topic at hand and build on previous speakers’ comments. The student is able to consider multiple perspectives and not just his/her own. The student takes initiative by asking questions when necessary.

Average: Responds to questions, and comments are on topic, but the student does not bring in examples from the text or relevant experiences.

Poor to Negative:  Comments are vague. Little or no attempt is made to respond to previous comments or to discuss the central issues of the textbook or lecture. 

Comments are off the topic, and are intended to stop or disrupt the discussion.

Conduct

Best: The student demonstrates clear respect for the learning process and patience with others’ opinions. The student attempts to bring others into the discussion. The student speaks to all participants, not just to the teacher or one other student.

Average: The student is well behaved, but is sometimes impatient with others’ ideas.  The student speaks up in class but may not encourage others to participate. 

Poor to Negative: The student displays little respect for the learning process. He/she might monopolize the conversation or distract others from learning. Or the student might not participate at all, even when asked, or is disruptive or distracting to others.
How To Have An Enjoyable Talk 

With Your Teacher

Students constantly hear the advice, “Make sure that you get to know your instructor.” How do you do that? Some instructors seem like unapproachable, important, busy, brainy people who are too scary to approach. Even if you’re brave enough to actually go into your professor’s office during the scheduled office hours, what do you say? It’s true that some instructors are not as easy to talk to as others, but if you follow some simple guidelines, you’re likely to have an enjoyable, helpful talk with your teacher.

1. Visit during office hours or  schedule an appointment. If you try to just “drop in,” or to follow your instructor down the hall after class, your teacher may not be able to give you much attention. It isn’t that he or she doesn’t want to talk to you, but that other responsibilities might be pressing at that time. Ask for a time to meet.

2. Visit your instructor when you have a legitimate issue to discuss. What is a “legitimate” issue? Here are a few examples:

a. You honestly cannot understand why you performed poorly on a test, paper, or other assignment. (If you know that the reason for your poor performance is lack of preparation, don’t waste your own time or your instructor’s by asking what you can improve—start studying smarter today!) Do not expect extra points as a result of your visit. Better grades should be a result of your improved performance, not your instructor’s friendliness.

b. You are considering pursuing a major in your instructor’s area of interest and would like more information.

c. You are having a hard time understanding a certain problem or concept, and you would like to get some extra help. Make sure that you have an example of the item that you need help with.  

3.   Prepare before going to see your instructor. 

a. Plan your questions ahead of time. Write them down so that you are sure to cover all your concerns. Your teacher can’t help you with questions you forget to ask.

b. If you’re going to see your instructor about grades, take all your graded material with you, along with your lecture notes and other study aids. Looking over these materials can help your instructor pinpoint what you could do differently or what you may be missing.

c. If you’re considering a major or graduate school in your instructor’s area of expertise, here are some questions to consider asking during your visit:

1. What first interested you about this subject?

2. What in this field especially interests you now?

3. Other than teaching at the university level, what other career opportunities exist that relate to this major?

4. Are there any internships offered for this major?

5. Are there opportunities for study or research within this department?

6. What should I do to prepare for graduate school?

4. Have an open, friendly attitude when you visit your instructor. This is easy to do if you like the professor and are doing well in the course, but it can be difficult if aren’t performing as well as you feel you should. Keep in mind that your teacher is fascinated by the subject that he or she is teaching, and try to look at the subject from that perspective. Respect your professor for his/her expertise, if nothing else. Being defensive is the quickest way to turn off your instructor’s desire to help, so be open to suggestions and make an effort to listen.
Many instructors are unaware that their students feel uncomfortable approaching them. Come into the visit with an open, friendly attitude and a specific set of questions, and most professors will be happy to give you information and help you work through problems. The friendships you form with your instructors are keys to enjoying college more and feeling better about learning. Invest the time that it takes to get to know your teachers and your effort will pay off.

Worksheet for words and phrases

Some words used in books and articles have few or no clues to their meanings:

I drop to my belly in the grit and mud, and slither beneath a fanged curtain of marble into the Dragon’s Teeth Room. The small chamber lies deep underground in a Sierran canyon east of Fresno, California. When I regain my feet, Carol Vesely  directs the conical glow of her head lamp toward the all but invisible aperture through which I passed. “Take a good look at that,” she says, “because on your way out you’ll want to remember it.” 

On standardized tests, there is always a clue to the word’s meaning: 

But the loss of freedom and the injustice of the system produced a variety of responses. Many slaves “soldiered” on the job, and refused to work hard, or they found ways to sabotage the machinery or the crops.

You can often find clues to a word’s meaning in the sentence.

The run of the leather, the direction of the grain, allows a buyer to tell how many pieces of leather were used.

Planting a radio bomb on a crowded airplane, spraying a restaurant with bullets and holding hostages for years are typical of the heinous acts of terrorism today’s world fears.

David is normally loquacious , but yesterday he was almost silent.

A) talkative  b) nervous  c) hungry  d) bored

Families doubled up in houses and apartments. Both the marriage rate and the birth rate declined as people put off family formation.  

A) Family inception and growth   B)  Family ties   C)  family reunions   D)  number  of families

Some words have more than one meaning, like “run.”  Always look for clues from the context to determine which meaning is being used:

I had the run of their workshop.    The horse tried to run away.  I built a dog run in my back yard for my Rottweiler puppy.  

See question 18, page 603 in the TASP Test Study Guide, for a good example of a typical vocabulary question from the TASP.

Finding the Main Idea:  How to analyze a paragraph

Main types of paragraph structures:

1.  Main idea plus supporting details

2.  Main idea plus examples

3.  Main idea plus comparisons or contrasts

4.  Chronological structure

5.  An implied, or unstated, main idea

6.  Placement of main idea

1: Main idea plus supporting details

The Achaemenids developed an extensive and stable system of government. The title given to their rulers, Shahansha, meant “king of kings.”  Their writings reflect their belief that their government was based on justice and uprightness; their elaborate court ceremony and impressive buildings indicate that they had the talent and ability to carry out their belief that they were destined to rule the world. They acted as priests and sacrificers, and symbolized their role as cosmic rulers by burning a special royal fire throughout each king’s reign. The talents and charisma of their early leaders strengthened their claim to special, divinely given royal status among their subject peoples. However, they were also tolerant of diversity in ways that earlier empires had not been. In part, the sheer size of their huge realm demanded this tolerance. Even Darius’s conversion to Zoroastrianism did not bring forced conformity or conversion, as his lenient treatment of the Jews vividly shows.

*What sentence that states the main idea?

2:  Main idea plus examples

The Maya grew maize, the main staple of their diet, and beans, on which they also  lived. In the highlands, they grew wheat; in the lowlands, sugar. Everywhere they grew fruit—apples and quinces in the interior of 

Guatemala, oranges and limes along the coasts.  They raised cattle, horses and mules. Almost everything the Maya  produced, whether food or tobacco, cotton or wool, was intended not for export but for their own needs. The only major exceptions were hides, cocoa, and indigo, source of the blue dye then vastly popular in Europe. These were produced on the great estates, and they made the estate owners wealthy. 
*What sentence states the main idea of the paragraph? 

*How many different examples of the main idea are included in the                               

      paragraph?   

*What example is presented as an important contrast to the main idea?


Most people would agree that dogs are more loyal than cats.  Dogs are quick to show a preference for an owner and constantly want attention; cats are more independent and will wait for an owner to seek them out. The A.S.P.C.A. reports that 99 out of 100 dogs cannot adjust to new owners after the death of their original masters, while only 2 out of 100 cats cannot adjust in the same situation.

*What is the main idea of this paragraph?

*Where is an example presented of this idea? 

*Is the last sentence an example or evidence of the main idea?

 3:  Main idea plus comparisons or contrasts


Most people consider bacteria dangerous. After all, these microorganisms cause a host of serious human diseases, including tuberculosis, typhoid fever, pneumonia, and food poisoning. In fact, however, only a small percentage of bacteria cause diseases, while many bacteria are actually beneficial to humans. For example, doctors use bacteria to produce vaccines and other medicines. Bacteria are also critical to many industrial processes, from fermenting wine to recycling wastes, and scientists use bacteria to study many of the biological processes common to all living things. 

*Which sentence best states the main idea of this paragraph?

*The paragraph generally discusses bacteria. Which word signals a shift from one aspect of bacteria to a different different aspect of bacteria?

See question 31, page 611 in the TASP Test Study Guide, for a good example of how TASP will sometimes bury the correct answer in the middle of the possible responses.


Not all social groupings involve social interaction; caterpillars from a hatch, for example, all feeding on a single leaf, act entirely as individuals. But where there is true collective activity, the social behavior is adaptive; cooperation within a group tends to promote the survival of individuals, and with survival, the likelihood that they will reproduce successfully. A small fish is less likely to be eaten if it swims in a large school; a prairie dog in a colony can warn or be warned of approaching predators; a lion in a pride can hunt more effectively; and a person in a society can trade one specialized type of labor for food, clothing, shelter, and other necessities of survival.

*What is the main idea of this paragraph?

*What information is presented in contrast to the main idea?

*What particular word signals that a contrast is being presented?

*How many examples are given of the main concept? Of the contrasting concept?

4: Chronological structure


When you went into a movie theater in Denmark, at least until recently, you were given a ticket for an assigned seat. On the occasion of my visit, I found that my ticket directed me to sit beside the only other people in the place, a young couple locked in the sort of impassioned embrace associated with dockside reunions at the end of very long wars. I could no more have sat right beside them than I could have asked to join in—it actually would have come to much the same thing—so I took a place a few discreet seats away.


People came into the theater, examined their tickets, and filled the adjacent seats. By the time the movie started, there were about thirty of us sitting together in a tight pack in the middle of a vast and otherwise empty auditorium. A woman laden with shopping bags came in and made her way with difficulty down my row, stopped beside me, and announced in a stern Danish voice, full of glottals and indignation, that I had taken her seat. This caused much play of flashlights by a corps of usherettes  and fretful re-examining of tickets by everyone in the vicinity until it became generally realized that I was an American tourist with an evident inability to follow simple seating instructions and was escorted in some shame back to my assigned place.

*Can you identify any sentence as stating the main idea?

*What would you say is the main idea of this narrative?

5: An implied, or unstated, main idea


During the 1960s, the Peace Corps was founded, and many idealistic young people went to serve in foreign lands. Some who remained at home joined the fledgling civil rights movement, travelling to the South to participate in voter registration drives. On college campuses thousands protested the Vietnam War and held demonstrations calling for its end.

*What is the main idea of this paragraph?


As the depression grew worse, more and more people lost their jobs or had their wages reduced. Many were unable to continue credit payments on homes, automobiles, and other possessions, and lost them. Families doubled up in houses and apartments. Both the marriage rate and the birth rate declined as people put off family formation. Hundreds of thousands became homeless and lived in groups of makeshift shacks called Hoovervilles  in empty spaces around cities. Others traveled the country by foot and boxcar seeking food and work. State and local government agencies and private charities were overwhelmed in their attempts to care for those in need, although public and private soup kitchens and souplines were set up throughout the nation. Malnutrition was widespread but few died of starvation, perhaps because malnourished people are susceptible to many fatal diseases.

*What is the main idea?

6:   Placement of the sentence with the main idea

A man recalls the name of his first grade teacher but forgets the name of the person he has just been introduced to. Millions of people remember just where they were when the space shuttle Challenger exploded but have vague memories of where they were at a specific hour a week ago. This phenomenon has attracted the attention of psychologists who study the thinking process. The psychologists use the term “primacy of memory” to describe the fact that a person’s early important memories are often stronger that later, less important memories.

*What are some details from this paragraph?

*Which sentence best sums up the main idea of the paragraph?

*Is a main idea easier to identify at the beginning or end of a paragraph?

Analyzing a Writer’s Purpose and Meaning:

Word Choice, Tone, and Presentation of Ideas
When you answer a question about writer’s purpose and meaning, the answer is most often found by going back and looking closely at the passage. Writers choose special words according to their purpose and point of view. They also arrange their information in a way that communicates their underlying purpose. If you have a test question that asks you to evaluate a writer’s purpose or point of view in a certain passage, go back and look carefully at the words the writer uses and the ideas that are presented to the reader.

Word Choice

Through careful word selection, writers can describe a person, situation, or event in a way that gives readers a favorable or an unfavorable impression. For example, if you refer to a person as a dedicated worker, you are saying something positive. But if you call that same person a workaholic, you are conveying a negative attitude to the reader.

· The senators haggled endlessly over the proposed budget. They hurled insults and threats at each other like hand grenades.

· The senators debated the proposed budget for several hours. Their exchanges on the subject were often heated.

Which words create an unfavorable view of the senators? Which create a favorable view?

Tone

Writers also use tone to create meaning for the reader . Individual words and the overall meaning of the passage combine to create a certain sense of feeling or emotion in the passage. A speaker’s tone reflects his or her attitude-- when people speak, the tone of voice can tell us how the speaker feels even if we can’t hear the exact words.  Readers determine tone by looking at the writer’s choice of words and overall meaning. Tone may be angry, serious, humorous, biased, ironic/sarcastic,  or neutral. 

· I am standing in my mother’s kitchen, waiting for the business of baking cookies to resume. Our Saturday morning ritual had been rudely interrupted by my older sister, who has chosen this cozy family moment to renew her threat to become a nun.

Which words indicate the writer’s tone? What is the writer’s attitude towards the older sister?

· The Dinosaur Strategy involves ignoring all new management directives while lumbering along doing things the same way you’ve always done them. What makes this strategy successful is that it usually takes six months for your boss to notice your rebellion and get mad about it. Coincidentally, that’s about the length of time any boss stays in the same job. Since the average life of an organizational manager is six months, you can safely ignore any order from your boss that would take six months to complete. In other words, if you wait long enough, any directive you don’t like will probably become extinct while new bosses come and go.

What is the tone of this paragraph? Happy? Sad? Angry? Sarcastic? Do any particular words, phrases or sentences signal the tone? 
Presentation of Ideas

Writers must organize and present ideas in a way that is appropriate to their purpose. If the writer is presenting some factual information, then a clear, logical presentation indicates that the purpose is serious and probably not intended to be entertaining or persuasive. The following passage is unemotional.

· The Hope Scholarship Credit is available for qualified tuition and fees paid after December 31, 1997. The Lifetime Leaning Credit is available for qualified tuition and fees paid after June 30, 1998. The credits may be claimed for the taxpayer, a spouse, or any dependents.

· What is the writer’s purpose in this paragraph?

By carefully analyzing  the choice of words, the overall tone, and the type and organization of ideas presented, you can give an informed, accurate answer to questions such as “The writer’s main purpose is to . . . ,”   “The writer thinks that . . . ,” or  “The writer’s attitude is . . .” When you are answering a question in a multiple-choice test, compare each possible answer to your analysis of the words, tone, and the selection and presentation of ideas.

·       One of our serious problems in this country is that the public has been conditioned to think that when the government does something for them for no charge, it is free. It is not free. We are never going to solve the deficit and debt problem unless everybody in the government from the president on down stops perpetrating the fiction that anything the government does for us is free.

Nothing is free.  Let’s say you call the Pentagon’s toll-free number. They’ve had this so-called hot line there since 1979. Last year it received about 15,000 calls at a cost of $1.2 million. That works out to about $80 a call.

What is the writer’s tone in this passage?  What is the writer’s attitude about government?  What is the writer’s purpose?

· So, you think you have a hard time during tax season? Try being a tax guy.  Tax-season bosses expect tax guys (and tax ladies) to work until nine o’clock or midnight Monday through Friday, then put in eight hours on Saturday, and then feel guilty for not working on Sunday, too.  This would be understandable if tax guys were paid by the hour. But most of them aren’t. So tax season becomes a painful experience. An even more painful part of the experience is that tax guys spend almost all day working on the computer, but they never get to e-mail anybody. And the worst part is that a tax guy can work hard on a client’s taxes, get the entire thing figured out by 8:00 p.m., and then lose the whole day’s work because the computer crashes. That kind of day makes tax guys cry, because they have to stay until midnight again and do their work all over.

What is the writer’s tone in this passage?  What is the writer’s attitude about tax season?  What is the writer’s purpose?

	“Critical thinking skills” are strategies people use to consider and evaluate new ideas. If you are a “critical thinker,” then

 you do not necessarily believe everything you read or hear. 

You analyze ideas and judge them by your own set of values. 

This is a valuable skill to develop.


How do I analyze a reading?

 Exactly what does it mean to analyze something that I read?
College assignments often ask you to “analyze,”  “infer,” or “interpret” some article or other reading. This is called “critical thinking.” Understanding exactly what these terms mean can help you as you plan a paper or a class presentation. Next time you are asked to analyze a reading, look over these definitions and use them to plan out your response.

·  When evaluating, you decide whether something is good, bad, accurate, misleading, worth buying, worth seeing, and so on. When you see a movie, and you tell someone else that it’s good, great, or lousy, you are giving your evaluation of that movie. You often add the reason why you did or didn’t like it—the plot was funny,  there was too much violence, you liked the characters, and so forth. In the same way, when you evaluate something you read, you give your opinion of its value. You should be able to point to a reason why you have that opinion—for example, the writer was logical (or illogical), the story was interesting (or boring), the point made was important (or not important). Be prepared to point out your reason for your opinion.

· When  inferring, you pick up a meaning that is not specifically stated  or written out. For instance, if you read: “This dog that I am taking care of is big, smelly, dirty, noisy, and has chewed up my best shoes,”   then you can infer that the writer does not like taking care of the dog, even though this is not specifically written.  “Inferring” means about the same as “reading between the lines.”  

· When interpreting, you express—in your own words—the meaning of something you’ve just read. You might interpret a very long poem, for example, by stating in a few short sentences your understanding of what the poem means or says. According to your own personality, you can make your interpretations very short and concise or very long and creative. It’s your own personal interpretation. Be prepared, however, to be able to point to some words or phrases that influenced you to form your particular interpretation.

So how do I come up with a professional, educated opinion 

of a written work?

 Step 1:  Decide what you think about the information.  As you read, think about  whether or not the information you are taking in is worthwhile, true, and important to you. If you decide to stop reading and go on to something else, that action in itself indicates a judgement. Why did you stop reading?

A judge needs evidence to back up a decision. So do you. Something written in the text caused you to form a certain judgement. Those particular words, sentences or paragraphs are what you use as your evidence to support your judgement.  State your opinion (“I disagree with the idea that all problems in the world are caused by malnutrition”)  and then point out the words, phrases, or paragraphs that caused you to form your opinion (“On page two,  paragraph three, the writer said that even psychological problems are caused by malnutrition . . . ”). This is what it means to support your comments from the text. 

Step 2:  Use your own life experiences to back up your opinion.  Using your own personal life experiences to judge the worth of what you are reading is the biggest part of thinking and evaluating. Ultimately, your own beliefs will determine how you evaluate someone else’s work.  Some people talk quickly and superficially about the topic at hand. But if you are trying to put together an in-depth, thoughtful analysis,  you will first considered all the information. This is called “critical thinking.”

Step 3:  Consider the quality of the source. Is the author qualified as an expert? Is the author biased? Where did the information come from? Is it from an untrackable source or a personal web site? Can the reader look up the information to check it out? Generally, information from professionally certified sources and information that can be looked up and verified is considered better than personal opinion or information from sources that cannot be checked.

Step 4:  After you have read the material and made some notes, take time to think.  What is important? What’s the main point? What do you really think about the whole thing?


Jot down your thoughts. Briefly note the parts from the reading that you can point to for evidence for your opinions. This is your evaluation, your analysis, of what you have read. It may not be the same as everyone else’s, including your teacher’s. That’s fine. College is the time and place to exchange different opinions and to consider other people’s ideas as well as your own.

	Practical tips for quickly evaluating an article or text:

1. Preview the entire reading first. How long is it? What is it generally about? 

2. Check out the author’s credentials, if possible. Is the author considered an expert in the subject?

3. As you read, keep a pen or highlighter handy. Mark sentences or paragraphs that strike you as important or that you have a question about.  Jot down your own thoughts in the margins for reference.

4. If the reading is very long—20 or 30 pages—you may want to write down your thoughts on a piece of paper. Put page numbers by your notes. Then, when you are done reading, you can quickly look over your thoughts and put together a statement of your opinion. If you are writing a paper, then you will have page numbers right at your fingertips to use for quotes.


Assessing the usefulness of a source

	*If you are going to write a good paper or produce a good project, you need reliable and persuasive sources. 

*When you are conducting real research, you need solid facts that can be checked and verified for truthfulness.

      *Make a habit of evaluating each one of your sources for reliability




· Relevance. Is the source closely related to your question? Don’t go to a website about cars if you are looking for statistics about speeding tickets.

· Author’s and publisher’s credentials and stance. Is the author an expert on the topic? What is author’s stance on the subject, and does this influence his/her views? Is the information biased?  If the publisher is a corporation, government agency, or interest group, is the information slanted in favor of that group’s interest?  If you are evaluating an article, what kind of periodical (magazine) published it—popular, alternative, or academic?

· Date of publication. Recent sources can be more useful than older ones, especially in the sciences. However, in some fields, the older works may be the more authoritative.

· Level of specialization. General sources such as popular magazines or newspapers may be easy to read and helpful as you begin your research, but you may need the authority of more specialized sources as you develop your topic and do higher-level research. On the other hand, extremely specialized works may be too hard to understand.

	*How to quickly evaluate a source to decide if it’s what you need:

Don’t just check out a book or print out an article unless it’s in the area of what you need. Don’t spend time reading for information in a source that doesn’t cover your topic. Evaluate the book or article first. Here are some things to look at:

· Title and subtitle. Choose the ones most directly related to your topic.

· Copyright page or date of publication.  When was it written?

· Abstract. Abstracts are concise summaries of journals or books. They give a quick overview of what is discussed.

· Table of contents. The titles of the chapters can show you what a book contains.

· Preface or forward, information about the author, and index:  These elements can also help you decide if the source will be helpful to you.




Need a better way to manage your reading?
Don’t just stare at a book and fall asleep over it. Make your time spent reading count for something—be able to remember it later.

 Try the following suggestions next time you have to read a chapter.

	6 Steps for Reading and Remembering

 College Textbook Material

1.  Preview the chapter. Look at headings, subheadings, charts and illustrations. How many main points are there in the chapter? How many pages are there? Is there a summary? 

2. Turn the main headings into questions and write them down. This means that you need a desk, a chair, a light source and paper.

3. Read to find the answers to each question. This will keep you awake and focused. Write down BRIEF answers to your questions on your paper. Highlight the sentences that contain the answers in your book, if you want to.

4. Revise and change your questions and answers, if necessary. This is a judgement call. How much should you write? Some subjects and books take more work than others.

5. Make charts and graphs to remember special details, if that helps.

6.  Save your notes from your chapter for classroom discussion or test reviews.




More Strategies for Managing Your College Reading
Adapted from: Glenn-Cowan, P. (1994) Improve your reading and study skills. New York, Glencoe-McGraw-Hill.

Speed reading  Workshops that advertise speed reading are often expensive, and they are often ineffective. The human eye-brain structures have a natural limit that is much the same for everybody. Generally, you don’t need to read faster, but more efficiently by using reading strategies.  Skimming or scanning reading material is one of these strategies.

Scanning is a survival strategy in dealing with today’s print explosion.

As an educated person, you must decide quickly what information is worth taking the time to read thoroughly.  Junk mail, reading assignments, research, etc. all require a certain amount of scanning. You skim over the material and make a decision about whether or not to spend more time on it.

Reading Strategies -Reading college texts is not like reading a novel or magazine

 You need preparation and strategies. You must read actively—you must be doing something specific to help you understand, internalize, and remember what you are reading—don’t get too comfy or you’ll waste your time.

	1.   Short periods of text reading are more effective than long stretches of time. Break up your time into half-hour chunks of intense concentration with 10-minute breaks in between. Research shows that you will learn more using the spaced readings.

2.   Become familiar with your  text—Look at the table of contents, introduction, glossary, index, chapter formats. Is this book going to be easy or difficult to understand? Does your teacher lecture from the book, or do you have to read it on your own?  Different texts sometimes require different reading strategies, depending on whether they are easy or difficult to read.

3.  Always preview the chapter before you read- look at subheadings, boldfaced terms, graphs and charts.

4.  When reading an unfamiliar word, you can either look it up right away or continue reading and hope to discover the meaning. Generally, the second strategy is better. Take the time to look up the word only when you really have to.

      ****Vocabulary is one of the biggest challenges during the freshman year. You will probably never again face so many new words all at once. It’s part of the education process. Use new words as often as you can.*****

5.   Always build in a component for self-testing when you read. If you take the time    to write notes which you can use later as a test review, you can study more efficiently for the test.


Strategy #1—Outlining

· Good for fairly easy textbooks and material

· It forces you to condense and verbalize the information in your own words. 

· You have to decide which ideas are main ideas, and which are supporting or secondary. This helps you to master the information.

· It’s easier to study an outline to prepare for a test than to re-read the chapter

· Preview the chapter first, paying attention to the subheadings. Read the introduction or the summary. Determine what are the main points of the chapter. Then, read the chapter and write out an outline of it.

Here are two examples of ways to outline a chapter:

(Traditional) Vertical outlines: 

I. First main idea


A. Point supporting main idea

B.  Second point supporting main idea

1.  Support for B

2.  Support for B

II.  Second main idea

A.  Point supporting main idea

1.  Support for A

2.  Support for A

III.      . . . . and so on

(Better for test-review) Horizontal outlines:
I.  Main idea------------------------------A. Supporting point and info about main idea 1

                                                              B.  Supporting point and info about main idea 1

                                                                                         1. Detail about B

                  2. Detail about B

II.  Main idea------------------------------A. Supporting point . . .

                                                              B. Supporting point . . . 

III.     . . . . and so on

· The main advantage of the horizontal format is that it allows you to self-test easily. You can cover up the right side of your paper, question yourself about the main ideas, then check your notes to see if you know the material.

Strategy # 2 --  SQ4R

· Good for difficult textbooks and material

· Good for mastering material you find hard to understand and / or remember

· This method takes more time and concentration than other methods, but the results are worth the effort. The first time you try SQ4R, you may need several hours for a very long or technical chapter. Each time you use the method, however, it takes less time. Once you have taken SQ4R notes from a chapter, you will not need to open up that chapter again. If you tend to read a chapter once, and then a second or third time before a test, you will spend less time studying if you do SQ4R once.

1. Survey (Preview) the chapter--Read the introduction, headings, illustrations, and summary. Form questions in your mind as you read.

2. Question—Turn each heading into a question. Fold a piece of paper in half lengthwise, and write the question on the left side of the fold. If the section of text between headings is really long and has lots of information, you may need to write extra questions in order to break up the information for yourself. To get started, write down your first question, taken from the first heading, on the left side of your paper. (Examples are on the next page.)  

3. Read—Read to find the answer to your question, but read only from one heading/question to the next heading. Don’t go any further yet.

4. Recite—Say your question to yourself, aloud if possible. If not, say it in your mind. Then, mentally answer the question to yourself in your own words.
5. Write—Briefly write the answer you just recited on the right side of the paper, opposite the question. The answer must be in your own words. 

Repeat steps 2 through 5 until you have finished the chapter, or half of a chapter. Because SQ4R takes intense effort, divide a long chapter into halves or thirds and spread the work out over several days.

6. Review—Fold the paper in half along the vertical fold line, so that you can’t see your answers. Ask yourself the questions and try to answer them. When the time comes to study for a test, repeat this review step. When you miss a question during your self-testing, circle or check the question so that you can review those problems points more intensely. Some students like to overlap their SQ4R notes for a whole chapter, leaving only the question side showing, for the review.

Using SQ4R for vocabulary: Write the vocabulary word on the left side of the paper. If the word has a very precise, technical meaning, you’ll need to memorize the definition word for word. Copy the meaning on the right side of the paper. If the word has a less precise meaning, put the definition in your own words. When you’re ready to self-test, you can cover the right side and test yourself on the words written on the left side.

--an example of SQ4R notes follows on the next page--








Sociology Ch 7  p 296








Groups and Organizations

What is a social group?

2 or more who ID and interact with ea other


What is not a social group?

Categories—people who share characteristics

Aggregates—people in the same place @ the same  time but don’t interact much

Who is Charles H. Cooley?                He taught that sm groups care more about individuals and are better morally

What is a primary group?                      Sm social group w/ relationships that are personal and long-standing. Ex: family can “be themselves”

What is a secondary group?                   Larger, less personal group which has a spec activity or interest





--short term





--few emotional ties





--ex:  school, work





Goal orientation

What defines a leader?                          People who are given responsibilities for directing the group’s actions

Homonyms and hard-to-spell words


Homonyms (words that sound alike) are the words most often misspelled by college students. Also, these are the words that a spell-checker will not pick up and prompt you to correct. English has many homonyms, but only a few tend to cause trouble in writing. Try to remember and spell these words correctly all the time.

This—a singular pronoun—This one plant is not doing well.

These—a plural pronoun—These three plants are not doing well.

There—a place or position—The children are sitting over there.

Their—shows possession—Their dog is in the yard.

They’re—“they are”—Short form of  “They are”--  They’re ready to leave.

To—shows direction—He sent the letter to his uncle.

Too---also, in addition, or an excess---You are too thin. He is going with us, too.

Two—the number 2—They have two dogs.

Weather—the climate—Our weather is hot and dry today.

Whether—if, or one of two options.  Whether or not she can do it, she is 

           going to try.

Accept—to take or receive—He will accept the nomination.

Except—to leave out—We are all going to the movies except for John.

Who’s---takes the place of “who is.”  Who’s in the kitchen?

Whose—shows possession—Whose book is that?

Its—shows possession—The cat ate its food.

It’s—takes the place of  “it is.”  It’s time to go.

Your—shows possession—Is that your backpack?

You’re—stands for “you are”—I hear you’re getting an A in that class.

Affect—verb—His behavior affected the entire class.

Effect—noun—His behavior has an effect on the entire class.

Will—shows future intent—I will finish that tomorrow.

Well—health—are you feeling well?

\Well—mild emphasis in speech—Well, I guess that’s the right answer.

Well—a man-made hole in the earth—They are drilling an oil well.

Life—plural is lives—They say that a cat has nine lives.

Self—plural is selves—They must all clean up after themselves.

Some commonly misspelled words

their / there / they’re

          through

business/ -es

too / to / two



until


dependent

a lot




where / were

every day

noticeable



successful /-ly
may be

receive                             

truly


occasion /-s

lose




argument /-s

occurrences

you’re / your



experience/ -s 
here / hear

an / and



environment

all right

develop



than / then

sense

believe / -d



therefore

occurred

whether / weather


independent  
field

chief




achievement

development

prejudice



judgment 

More Homonyms

Advice (suggestion)

 buy (to purchase)

    desert (dry area)

Advise (tell what to do)

 by (near, beside)

    dessert (sweet course)

Allude (to refer to)

  capital  (main city)

    die (to expire)



Elude  (to escape)                        capitol (legislative building)
    dye (to color)

Allusion  (reference)

  cite (to refer to)

     elicit (to draw out)

Illusion  (false appearance)
  site  (location)


     illicit (illegal)





 sight (vision)




Altar  (sacred place)




                  fair (just or right; 

Alter (to change)

coarse (rough)                                           pale)





course (plan of study)

     fare (price of 



Are (form of be)







  transportation)

Our (belonging to us)

complement (to complete)           





compliment  (to praise)                     forth (go out)  

Bare  (uncovered)                                                                                 fourth(between third and fifth)

Bear  (animal; to carry or 
conscience ( to know right or wrong)

            Endure)


conscious (mentally aware)             









    gorrilla (ape)

Board (piece of wood)

council (group of advisors)               guerrilla (irregular soldier)

Bored (uninterested)

counsel (give advice)









     hoarse (rough)

Brake (to stop)


dairy (produces milk)                         horse (animal)

Break (to fragment)

diary (journal)

Know ( understand)

waist (part of the body)

No ( opposite of yes)

waste (to squander)

Loose (not tight)


weak (not strong)

Lose ( to misplace)

week (seven days)

Passed ( went by)

wear (to put on)

Past (events that have
             where  (a place)

      already happened)

were  (past tense of be)

Peace (absence of war)               which (what or that)

Piece (part)                                  witch (woman with 

                                                             Supernatural powers

Personal ( private)

Personnel (employees)

Plain (simple)

Plane (airplane or flat surface)

Presence (being in a place)

Presents (gifts or gives)

Principal (head of a group)

Principle (important concept)

Rain (precipitation)

Rein (strap to lead a horse)

Reign ( to rule over

Right (correct; opposite of left)

Rite (ceremony)

Write ( to put down words)

Sense ( feeling)

Since (from the time that . . . )

Stationary (unmoving)

Stationery (writing paper)

Than (comparison)

Then (time)

Threw ( past tense of throw)

Through ( by way of)

Thorough ( complete)     

	Common Vocabulary Words  for TASP / College Use

indolent – lazy

lethargic – sluggish

listless – sluggish

diligent – hardworking

meticulous – precise

inept – awkward, clumsy

docile – obedient, submissive

impecunious – penniless

insolvent  - no money

antebellum – before the war

adulation – hero worship

taciturn – of few words

loquacious – given to excessive talking

exhort – admonish/persuade/counsel

hasten – hurry, bring about sooner

rigorous – strict, difficult, severe

anecdote – short, true story

corroborate – confirm or give support to

incidence – extent, or rate of occurrence or influence

profound – having or demanding great knowledge

vary – make different, modify, change

unique – being the only one of its kind

emigrate – to leave one’s own country

immigrate – come into a country and settle

credibility – believability

assess – estimate the size or quality

representativeness – how well one example represents a group

schema – one person’s understanding of an idea or concept

implies – suggest indirectly

prognostications – foretell, prophesy

devise – carefully plan

device – thing for a special purpose

premise – previous statement

access – way of approach or entry, to get something

accessible – readily available

substance – real importance or value

denied – refusal of a request or wish

spare – frugal, little bit

guttural – harsh sounding

compel – force, constrain

convey – communicate or carry

assert – declare, state clearly

frugal - thrifty

meager – small in amount or quantity

servitude - slavery

inescapable – cannot be escaped or avoided

inevitable – unavoidable

culminate – reach the highest or final point

enunciate – pronounce or write out clearly

enactment – to make a bill a law, or to role-play

inequities – unfair, unjust

abolish – put an end to

initial – at the beginning

Write in your own new words. Writing the definition will help you remember them.

Personal Organizer for Vocabulary

	
	 

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	








